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Resumen 
     Los objetivos del proyecto de investigación estaban enfocados en determinar los 
tipos y las funciones de alternancia de código que son usados por los profesores y 
los estudiantes de un programa de Licenciatura en inglés y además, indagar sobre 
las percepciones que ellos tienen acerca de esta herramienta comunicativa. 
      A la luz de algunas investigaciones realizadas con anterioridad por diferentes 
autores, se recopilaron tres tipos y diez funciones de alternancia de código. A partir 
de las observaciones, grabaciones y transcripciones de clase, se pudo determinar 
que los profesores hicieron uso de todos los tipos y todas las funciones de 
alternancia de código; sin embargo, los estudiantes utilizaron cuatro tipos y cuatro 
funciones. Además, teniendo en cuenta los resultados de las entrevistas realizadas a 
los cuatro profesores de las clases observadas y a los estudiantes que alternaron de 
código durante las observaciones, se identificaron varios elementos de análisis, los 
cuales fueron: los profesores y los estudiantes utilizan la alternancia de código con 
propósitos específicos: cuando los hablantes percibían cansancio y baja receptividad 
por parte de la audiencia y para reducir confusiones en el aprendizaje de nuevo 
vocabulario, conceptos o expresiones, los estudiantes alternan de código por falta de 
lengua, los profesores y estudiantes son reacios a alternar de código, ampbos 
participantes utilizan la alternancia de código como una estrategia comunicativa, 
también ellos alternan de código cuando hay reconocimiento de las habilidades o de 
las preferencias del interlocutor, y ellos alternan de código por ellos como hablantes 
y por el discurso a emitir. De acuerdo a estos resultados, se determinó que si los 
profesores y los estudiantes alternan de código es porque ellos asumen que el salón 
de clase es un espacio bilingüe donde pueden integrar el conocimiento ya adquirido 
en la primera lengua con el conocimiento a adquirir en la lengua extranjera. Con 
respecto a las percepciones de los profesores y de los estudiantes hacia la 
alternancia de código, se encontró que ellos están reacios a alternar por la necesidad 
que tienen los estudiantes de estar expuestos a la lengua extranjera. 
     Entonces, el aporte que este proyecto de investigación hace se resume en la 
determinación de cómo la alternancia de código es usada para propósitos 
específicos y también en la determinación de las percepciones que tienen los que 
utilizan la alternancia de código. 
Abstract 
 
The present research aimed to determine the types and the functions of code-
switching used by the professor and the students in an English Licenciatura program, 
and also to inquire into their perceptions towards language alternation. 
     Some previous investigations shed light on the compilation of three types and ten 
functions of code-switching. Using observations, audio-recordings and its 
transcriptions, it was identified that the professors used all the types and all the 
functions of code-switching; the students used two types and four functions of code-
switching. In addition, using the results obtained with the interviews conducted with 
the five professors and the students who alternated in the classes observed, various 
elements of analysis were identified: the professors and the students code-switched 
with specific purposes: when the audience was tired or was not receptive and to 
prevent ambiguity when new vocabulary was being presented, students code-
switched because of lack of language, the professors and the students were reluctant 
to code-switch, the professors and the students use code-switching as a 
communicative strategy, the professors and the students alternate languages when 
they recognize the interlocutors’ abilities and linguistic preferences in the languages, 
and they code-switch because of themselves as speakers and because of the 
discourse to be emitted.   
     According to the results, it was determined that if the professors and the students 
code-switch is because they conceive the classroom as a bilingual space where they 
can integrate the knowledge they already acquired in the first language with the 
knowledge to be acquire in the foreign one.  
Regarding the participants’ perceptions towards code-switching, it was determined 
that they are reluctant to alternate languages because they are aware of the 
necessity they have to use the foreign language as much as possible.  
Thus, the compilation and the identification of how code.-switching was used with 
specific purposes and the identification of the professors’ and the students’ 
perceptions towards code-switching, were the major contributions done by this 
investigation. 
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1. Introduction 
 
     According to Valdes-Fallis (cited by Duran, 1994) code-switching occurs when a 
speaker uses two languages in the same interaction. Thus, the present investigation 
seeks for analyzing code-switching as a tool bilinguals use in order to be able to 
successfully communicate. In this particular case, code-switching is framed by the 
Interactionist perspective which supports that language acquisition is only achieved if 
the individual participates in social interaction. Consequently, a compilation of the 
types and the functions of code-switching was done from previous research. Three 
types and ten functions of code-switching were identified and the data collected was 
analyzed according to these types and these functions. 
 
     Regarding the objectives of this research, this is a two-hold investigation. On the 
one hand, it seeks for determining the types and the functions of code-switching used 
by the professors and the students in an English Licenciatura program. On the other 
hand, it looks for inquiring into the professors’ and the students’ perspectives towards 
code-switching. 
 
     This research was conducted with the purpose of sharing with professors, 
teachers, students, and with the people who are interested in knowing about code-
switching, its types and its functions; also, to take a look into what the professors and 
the students think about code-switching and their attitude when it occurs. 
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2. Statement of the problem 
 
     Throughout history, the use of the first language in foreign or second language 
(L2) learning scenarios has differed as approaches and perspectives have emerged. 
However, it is from the Communicative Approach that the perspective that embeds 
code-switching, in this particular research, has appeared. It is Interactionism.  
Vigotsky (cited by Shannon, 2005) argues that language acquisition or language 
learning is achieved if the individual is involved in social interaction. This social 
interaction provides learners with the opportunity to receive comprehensible input and 
to produce output (Krashen cited by Shannon, 2005). Interactionist perspective turns 
to see the use of the first language as a help in the negotiation of meaning through 
social interaction.       
 
     The instances in which a speaker inserts words, phrases, expressions, etc. from 
the first into the target language in order to reach a certain purpose, is known as 
code-switching. Zentella (cited by Liebscher and Dailey-O’Cain, 2005) emphasizes on 
the fact that it is a frequent action bilinguals perform. Bilinguals use code-switching 
because of different purposes such as to convey subtle meanings, to show 
identification of speakers of the other language, and to accommodate the listener 
(Cloud, Genesee, & Hamayan, 2000). Some researchers support that it only occurs 
because of lack of language. However, this conception must turn from viewing code-
switching as reflecting disadvantage and weak students’ language backgrounds, to 
viewing it as reflecting advantages that serve to accomplish ones’ particular purpose 
in communication (Hughes et al., 2006). 
 
     Code-switching has been looked at from different points of view. From the 
negative point of view, it is claimed that students must be exposed to the target 
language as much as possible (Wilkerson, 2008) and that if teachers alternate 
languages, it is likely that students continue using the first language. From the 
positive point of view, Skinner (cited by Macaro 2001) asserts that it is easier for 
language learners to develop concepts in the second language (L2) if they can 
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connect them with the concepts or the ideas they already developed in the first 
language. 
     
     Code-switching was studied with five professors and the students from fifth to 
eighth semesters in an English Licenciatura program in the IWBT University. This 
Licenciatura program has been created with the core of the National Bilingual 
Programme, which proposes that students from Licenciatura programs should have a 
C1 level of language proficiency according to the Common European Framework of 
Reference for Languages. It is through four semesters of language-based instruction 
and through six semesters of content-based instruction, that the Licenciatura program 
develops this students’ proficiency in the English language. 
 
     Although instruction in the Licenciatura is done in the target language (English), 
the professors and the students can not avoid using their first language (Spanish) 
since it is part of their culture and a ‘mark of identity’ (Koziol, 2000, p.48).   
Thus, the professors and the students studied in the research are considered 
bilinguals according to Cloud et al. (2000) who claim that being bilingual means to 
have some degree of competence in two languages even if fluency is not firm yet. So, 
alternating languages is a ‘permanent fixture’ in the way bilinguals communicate 
(Koziol, 2000, p.13). Hence, this research project investigates code-switching as a 
phenomenon proper of bilinguals that is used to fulfill communication purposes, not 
only because of lack of language.  
      
     Two main circumstances motivated the present study. On the one hand, few 
investigations have been done about code-switching in Colombia; either there are 
investigations in university contexts. Thus, in order to enrich the field in our context, 
investigations about code-switching should be conducted with the purpose of having 
pertinent, contextualized, and current findings. On the other hand, the need of 
clarifying the reasons for code-switching use and purposes of speakers when code-
switching is of great importance since language alternation is a tool foreign language 
users always utilize in the classroom. This means, code-switching has been 
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misunderstood and many people associate it with speakers’ lack of language and 
weak language backgrounds when this is just one reason for its use.       
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3. The present study 
 
     The purpose of the present study is to identify the types and the functions of code-
switching that are used by the students and the professor in the English Licenciatura 
program at IWBT University. In addition, this study inquires into the professors’ and 
the students’ perspectives towards the alternation between languages.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
11 
Code-switching in a Licenciatura program 
4. Research questions 
 
4.1 Main research question: 
 
 What types and functions of code-switching are used by the professors and the 
students in an English Licenciatura program? 
 
4.2 Sub-question: 
 
What are professors’ and students’ perspectives toward code-switching?    
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5. Theoretical framework 
 
     Throughout history, the use of the first language in foreign or second language 
(L2) learning scenarios has been controversial. In the following paragraphs, four 
methods, perspectives, and approaches regarding the use of the first language in L2 
learning scenarios are going to be presented in order to contextualize the 
phenomenon of code-switching as it is conceptualized in the present study.  
 
     First, with the Grammar-Translation Approach, instruction was given in the 
students’ first language and the target language did not play such an important role in 
the classroom (Keper, 2008). This approach was characterized by the study of words 
or vocabulary separated from their context. The translation of sentences from the 
target language into the first language was the main exercise used to practice the 
language (Ibid, 2008). In short, the Grammar-Translation Approach emphasized the 
study of the target language through grammar and through constantly translating 
grammatical exercises into the first language. 
 
     Second, and as a criticism to the Grammar-Translation Approach, the Direct 
Method made appearance. This method is based on principles that support language 
learning as to naturally happen and also on the target language as the only language 
of instruction (Barb, n.d). In teaching situations where the Direct Method is used, the 
first language is not allowed. Instruction is given in the target language and the 
learners should respond to the instruction in the target language.  
 
     Third, the Communicative Approach, the current dominant approach. L2 
instruction moves toward the use of language for fulfilling social needs (Keper, 2008). 
Moreover, it focuses on what the utterance mean, not on the way it is uttered (O’Neil, 
2000). In brief, the purpose of the Communicative approach is to achieve 
communication centered on interaction in real situations. Within this approach, the 
learners’ first language may be used in the classroom since the main purpose is to 
get the message across and mistakes are taken as not interfering in the 
communication process.  
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     Based on the theory proposed by the Communicative approach, different 
perspectives, which trigger to the foreign language learning from certain processes 
and conditions, appear. One of those several perspectives is Interactionism.  
 
It was Vigotsky (cited by Shannon, 2005) who first pointed out that language 
acquisition or language learning is developed through social interaction. Then, 
Krashen proposed the input hypothesis to claim that language acquisition occurs 
while there is social interaction in the target surrounding. In addition, Long (cited by 
Gass, cited by Shannon, 2005) states that it is through interaction that input becomes 
comprehensible, that is, the negotiation of meaning done through social interaction is 
that factor that most contribute to the acquisition or learning of a language. Also 
Caroll (cited by Shannon, 2005) contends that it is through interaction that learners 
negotiate meaning and throughout it that learners receive feedback and that feedback 
is immediately connected to their output. 
  
     Therefore, the Interactionist perspective turns to see the use of the first language 
as a help in the negotiation of meaning through social interaction. That is, the use the 
first language in target language scenarios becomes the medium through which the 
learners can integrate the knowledge they already acquired in the first language with 
the knowledge they are to acquire in the target one. Hence, it is from the interactionist 
perspective that this research project is framed. 
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6. Literature review 
 
What is code-switching? 
 
     Auer (2001) and Gumperz (cited by Reyes, 2004) argue that code-switching refers 
to the instances in which a speaker switches or changes from one language into 
another in a particular conversation or interaction. Moreover, Valdes-Fallis (cited by 
Duran, 1994) also contributes to the definition stating that ‘code-switching is the use 
of two languages simultaneously or interchangeably’ and that this language 
alternation demands some degree of ability in both languages regardless of 
languages proficiency. Crystal (cited by Skiba, cited by Muñoz and Mora, 2006) 
claims that code-switching happens when bilinguals alternate between or among 
languages when sustaining a conversation with another bilingual. 
 
     Code-switching has been a widely investigated topic (e.g. Poplack, 1980; 
Gumperz, 1982; Auer, 1985). It is a phenomenon found in bilingual contexts. Hughes, 
Shaunessy, Brice, Ratliff, and Alvarez (2006) suggest that bilinguals code-switch 
because of their necessity to fill in the gaps and give continuance to the flow of 
communication. Cloud et al. (2000) sustain that reasons for code-switching include 
also the necessity to convey subtle meanings, to show identification of speakers of 
the other language, and to accommodate the listener. 
Code-switching is considered a social, cultural, and linguistic tool that allows 
language users to incorporate their experiences in the first language in the same 
context where they are using the target language (Ibid, 2006). In code-switching the 
word ‘tool’ means a medium by which speakers achieve communication. 
 
 
     Foreign or second language teachers refrain from using the learners’ L1 in the 
classroom because they believe that students are going to continue code-switching 
since it is comfortable (Cloud et al., 2000). However, a study by Macaro (2001) 
contradicts this belief. Macaro studied the amount of L1 used by six student-teachers 
who where teaching in secondary schools and who had been exposed to theoretical 
positions and empirical studies on code-switching during a thirty-six week training 
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programme. Macaro found that there was no relation between the amount of L1 used 
by the student-teachers and the amount of the production of the students in the L1. 
Macaro highlights the finding that there is a link between the duration of the lesson 
and the total of L1 use, this means, that if the lesson was of large duration students 
tended to use more L1.  
 
     Other code-switching issues derived from a study conducted by Liebscher and 
Dailey-O’Cain (2005) on code-switching patterns in a content-based subject attended 
by twelve college foreign language advanced students in Canada. The content-based 
subject was taught by a German professor who, at the beginning of the course, stated 
that English (the native language of the participants) was not wholly tolerated but 
allowed students to use it.  
 
     Liebscher and Dailey-O’Cain (2005) found that when students are allowed to 
code-switch inside the classroom, they do not totally turn to use the first language 
when they feel the necessity to do so, but they do it as a way to point out turns in the 
conversation and as a way to recognize the interlocutor. Liebscher and Dailey-O’Cain 
also claim that when students code-switched they were distinguishing the classroom 
as a bilingual space. This study suggests that when students code-switch in the L2 
classroom they normally do not overuse the first language. Instead they use code-
switching for specific purposes. Moreover, when students alternate languages, they 
begin conceiving the classroom as a bilingual setting where they can integrate the 
knowledge they already acquired in their first language with the concepts they are 
acquiring in the second or foreign language. 
 
     In addition to the subtopics regarding code-switching, Wilkerson (2008) 
investigated the circumstances in which teachers and students tend to use code-
switching more frequently. She inquired about the reasons for language instructors to 
use English (first language of the participants) in their classroom discourse. The 
participants of the study were five Spanish-as-foreign-language instructors who were 
teaching beginners’ courses in two colleges in the southeast area of the United 
States.  
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     The global finding in Wilkerson’s (2008) study is that the use of the first language 
was utilized in the foreign language instruction in three main circumstances: as a 
strategy to save time, to establish authority, and to diminish ambiguity when stating 
the meaning of a concept. The researcher observed that the use of the first language 
was a time saver when instructors wanted to have control over the pace of activities 
and interactions and also when controlling the time of the class participation in each 
turn taking. In addition, Wilkerson also observed that instructors used the first 
language as a way to establish authority when instructors limited students’ discourse 
designating who would intervene and the precise production to be said. Finally, the 
investigator argues that instructors switched to the first language when they perceived 
student’s lack of understanding of a concept, that is, when concept meaning 
ambiguity appeared. 
 
     Therefore, Wilkerson’s (2008) findings support Hughes’ et al.’s (2006) idea of 
viewing the fact of knowing two languages as having advantages, and not as 
reflecting disadvantages and weak students’ language backgrounds.  
Similar outcomes to Wilkerson’s (2008) study derived from Liebscher’s and Dailey-
O’Cain’s (2005) investigation in a study about code-switching patterns. Liebscher and 
Dailey-O’Cain investigated two functions of code-switching proposed by Auer (1984, 
1998): participant-related and discourse-related. Participant-related code-switching 
refers to the switching by speakers because they take into account the preferences or 
abilities in the language of the co-participants. Instead, discourse-related code-
switching refers to when speakers alternate because of the content of their discourse. 
  
     Liebscher and Dailey-O’Cain (2005) found that students and teachers fall into 
participant-related and discourse-related code-switching. This last function was 
catalogued as to be only part of teachers’ discourse since they were the ones who 
produce language in the classroom because of the misconceptions that in the 
classroom only the foreign language could be used. The researchers also state that 
participant-related code-switching widely depends on the role played by the teacher 
and the students in the place of instruction, while discourse-related code-switching is 
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very similar to outside-classroom bilingual contexts. Therefore, both students and 
teachers switch within participant-related functions, which means that the speakers 
alternate because of the interlocutors’ abilities in the language and because of the 
interlocutors’ preferences. They also switch within discourse-related functions, which 
means when the speaker switches because of what he/she is saying (not because of 
the hearer) or because of the discourse.  
 
      Researchers have argued against and for the use of code-switching in the L2 
classrooms. Chambers (cited by Macaro, 2001) supports the thought of the 
importance of teaching in the second language only, since using the L1 in a foreign or 
second language classroom diminishes the opportunities for L2 learning. In addition, 
Cook (cited by Macaro 2001) suggests that in spite of the fact that there are reasons 
for code-switching, this use of the L1 reduces the opportunities of the learners to be in 
contact or be exposed to the L2. Likewise, Wilkerson (2008) supports the idea of not 
using the first language in the L2 classroom because of the importance of providing 
students of a foreign language with as many opportunities as possible to be exposed 
to input (listen and read authentic material in the target language), to produce output 
(write and speak in the target language), to interact, and to convey meaning in the 
target language. These arguments support the foreign language as the only medium 
of instruction since code-switching lessens students’ opportunities to be exposed to 
the language and to practice it.   
                   
     On the other hand, arguments exist for the positive effects of code-switching on 
learning a foreign language. Skinner (cited by Macaro 2001) asserts that it is easier 
for language learners to develop concepts in the L2 if they can connect them with 
concepts or ideas they already developed in the L1. Atkinson, Coste, and Simon 
(cited by Macaro, 2001) claim that the only L2 use is not practical and deprives the 
language learners from the opportunity to utilize the L1 as a useful tool for learning or 
acquiring the L2. In addition to this point, Kern (cited by Macaro, 2001) sheds light on 
the fact that when students are in reading tasks, using the L1 can help them decrease 
memory constraints, avoid misunderstanding with meaning, and get the text into more 
recognizable terms. Campbell (cited by Macaro, 2001) also suggests that the storage, 
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processing, and retrieval of language are made easier if the correspondence between 
the L1 and the L2 is shown. Therefore, when stating the arguments in favor of the use 
of code-switching it not only seems of great importance the connections students can 
make between the concepts they are acquiring with the knowledge they already have, 
but also to utilize the first language as a useful tool in the teaching and learning of a 
foreign language.  
 
Types and functions of code-switching 
 
Types: code-switching types refer to how the language switch is introduced in the 
utterance. Five types of code-switching were compiled from literature and will be 
presented as follows:   
 
1. Intersentential: Hughes et al. (2006) define this type of code-switching as the 
insertion of a complete sentence from the first language at the beginning or at the end 
of the utterance. 
 
Example: 
"Ya, se acabó. Siéntate. The time is up". 
 
2. Intrasentential: Kasperczyk (cited by Muñoz and Mora, 2006) defines it as the 
switch within a sentence without interruption and without breaking in the flow of the 
conversation. 
 
 Example 
 “I visit mi abuelo on the weekends”. (Example by Koziol, 2000)  
 
3. Borrowing: Hughes et al. (2006) define this type as the introduction of a single 
word which does not exist in the target language or does not cause the same reaction 
as if it was said in the other language. 
 
Example 
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‘The French adieu is an example of this single word borrowing, because it 
implies a longer separation than is possible in the single English word 
goodbye’ (Example by Hughes et al, 2006)  
 
Functions: a function refers to the speakers’ purpose when code-switching. From the 
pieces of research available about code-switching, ten functions were compiled. They 
will be presented and defined according to the author(s) who proposed it. Also, an 
example will be given in order to further understanding. 
 
     These two first functions of code-switching were taken from Auer’s (cited by 
Yletyinen, 2004) interactional model. These two functions are the ones to which every 
alternation belongs. This means that all the alternations can be categorized as 
participant-related or discourse-related code-switching, or to both since the classroom 
is a space were interaction is happening all the time. Thus, these two functions are 
catalog as the umbrella functions of code-switching.   
  
1. Participant-related: Auer (cited by Yletyinen, 2004) asserts that this function 
happens when the speaker takes into account interlocutor’s preferences and/or 
abilities in the language.  
 
Example 
1 mikä on toi call miten se kirjotetaan 
[What’s that call how do you spell that?] 
2 cee. [ cee aa äl äl ] cee. [ cee ei el el ] 
3 [did you see something?] 
  4 [viitonen on when did you come?] 
[Five is when did you come] 
5[cee aa äl äl] [cee ei el el] 
(Example by Yletyinen, 2004) 
 
2. Discourse-related: Auer (cited by Yletyinen, 2004) argues that it occurs when the 
speaker wants to complete his/her communicative events. 
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Example 
1 TR: im englischunterricht wenn sie  aufsatze schreiben 
 [In English class when you learn to write essays] 
2 lernen gibt es besondere regeln dafuir? 
[Are there particular rules for that? ] 
3 oder kann man einfach schreiben wie man will 
[Or can you just write however you want] 
4 S3: regeln 
[Rules] 
5 TR: was fur regeln 
[What kind of rules] 
6 (2 sec) 
7 S3: ah die struktur? des aufsatzes? muB man (. .) 
[Uh the structure? of the essay? you have to (. .) ] 
8 you know your introduction 
9 your thesis statement the last sentence of the introduction 
10 (. .) and whatever else then. 
11 TR: okay? (.) also die struktur eines aufsatzes muB (.) besonders sein 
[okay? (.) so the structure of an essay has to be (.) specific] 
(Example by Liebscher and Dailey-O’Cain, 2005) 
 
3. Reiteration: Gumperz (cited by Yletyinen, 2004) claims that this function occurs 
when an utterance is repeated twice by the same speaker in a different language with 
the purpose of clarifying what has been just said. It also serves to make emphasis 
and to amplify the massage.  
 
Example 
T: my pocket. What is there in my pocket? Qué hay en mi pantalón. Give me 
one second raise your hands and participate… 
(Example by Koziol, 2000)  
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4. Message qualification: Gumperz (cited by Yletyinen, 2004) argues that this 
function occurs when a speaker presents an issue in the target language but turns to 
the native one when wanting to give meaning to what he/she is saying. 
 
Example 
We’ve got all…all these kids here right now. Los que están ya criados aquí, no 
los que están recién venidos de México [those that have been born here, not 
the ones that have just arrived from Mexico]. They all understood English. 
(Example by Gumperz cited by Yletyinen, 2004) 
 
 
5. Equivalence: Eldridge (cited by Sert, 2005) argues that this function occurs when 
the speaker brings the corresponding term from the native language to the target 
language. 
 
Example 
T: Do you remember what weight is? When you go and (?) my weight, the 
teacher’s weight is 75 kilograms. 
S: peso, el peso! 
T: Ahh! Excuse me? 
C: peso! 
(Example by Muñoz and Mora, 2006) 
 
6. Floor-holding: Eldridge (cited by Sert, 2005) claims that this function is used when 
the speaker does not want to interrupt the conversation or interaction and wants to 
continue with the flowing of it. 
 
Example 
T: Do you remember what weight is? When you go and (?) my weight, the 
teacher’s weight is 75 kilograms. 
S: peso, el peso! 
T: Ahh! Excuse me? 
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C: peso! 
(Example by Muñoz and Mora, 2006) 
 
7. Inclusive code-switching: Ncoko et al. (2000) state that this function occurs when 
the speaker turns to the language he/she knows the interlocutor(s) understand. 
 
Example 
A: Uyazi ama-prefects ayakhetha (isiZulu). [You know prefects discriminate.] 
B: I know, thina abanandaba nathi (isiZulu). [I know, they do not care about 
us.] They like ama-Grade 1 prep nama-Grade 1 (isiZulu). [They like Grade 1 
prep and Grade 1.] 
A: Thina bayasi-shout-a all the time (isiZulu). [They shout at us all the time.] 
C: What did you say? 
A: We are talking about the prefects. They are always in favour of Grade 1 
prep and Grade 1’s. 
B: It’s not fair because they do allow Grade 1’s to play on our playground. 
Asambe manje (isiZulu). [Let’s go now.] 
A: Kulungile (isiZulu). [It’s fine.]  
(Example by Ncoko et al., 2000) 
 
8. Emphasis: Koziol (2000) states that this function is when the speaker code-
switches because he wants to highlight a point and he/she wants the interlocutor(s) to 
notice the point he/she is addressing to and wants the interlocutor(s) to be involved.  
 
Example 
Los Hispanicos no son importantes para los politicians o para la policia, except 
in this election. [The Hispanics aren’t important to the politicians or to the 
police, except in this election]. 
(Example by Koziol, 2000) 
 
9. Parenthesis: Koziol (2000) asserts that this function occurs when extra information 
is submitted by the speaker to further understanding or to clarify an issue.  
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Example 
Do you remember Mrs. Sanchez – (del coro a la iglesia?) – She’s having a 
baby. 
(Example by Koziol, 2000) 
 
10. Untranslatability: Koziol (2000) states that this function takes place when the 
speaker wants to use those words that cannot be translated though out languages. 
These terms usually belong to a certain culture. 
 
Example 
In la cultura chicana, there is what we call compadrazgo, but that is missing in 
Americans. [In the Chicano culture, there is what we call compadrazgo, but 
that is missing in Americans]. 
(Example by Koziol, 2000) 
 
Code-switching in the classroom 
 
In the context of this research, two types of language instruction are part of the 
curriculum, content-based and language-based instruction. Cloud et al. (2000) 
supports that the content-based instruction has as main principle the 
teaching/learning of specific content about a subject matter and throughout this, 
reinforce and practice the L2. While language-based instruction aims to develop the 
communicative competence.  
 
     Then, the use of code-switching differs from the aims of content-based and 
language-based instruction, making it different in what it can serve in the learning of 
the language or the learning of a concept about certain issue. In addition, Yletyinen 
(2004) proposes that the purposes of code-switching in the classroom diverge from 
the purposes of code-switching out-side classroom conversations. In classroom code-
switching, the teacher triggers to teach the pupils and pupils trigger to learn the target 
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language. While in out-side classroom conversations, speakers trigger all the time to 
complete the speech act in which they are involved at certain moments. 
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7. Methodology 
 
7.1Type of study  
     The methodology of this research was qualitative since it targeted to characterize, 
interpret, and describe the issue studied, code-switching, and also its types and its 
functions used in a Licenciatura program. Qualitative research is defined as the 
investigation in which the description of data, such as spoken or written words and 
people’s observable behavior, is required (Deslauriers, 2004). Deslauriers also states 
that qualitative research refers to the studies done about everyday topics of people or 
little groups of people. This type of research is focused on what people say, think, feel 
or do. Qualitative research is also defined as the investigation which does not require 
statistical procedures or other resources of quantification and it can be researched 
about person’s lives, lived experiences, behaviors, emotions, and feelings (Strauss & 
Corbin, 1990).  
 
     The research method to be used is Case Study. This research method aims at 
providing an in-depth understanding of an issue and this study can extend experience 
or contribute to what is already known about that specific topic (Merriam, 1998). The 
type of case study to be used, it is the descriptive one. Merriam states that a 
descriptive case study serves to make an exhaustive image of the topic to be studied 
where there is no intention to test or build theoretical models.  
     Hence, the embedded research paradigm of this research project is qualitative and 
the type of study is descriptive case study.   
 
7.2 Context 
     This research was conducted with the professors and the students of a 
Licenciatura program which belongs to the academic programs that are part of the 
IWBT University. The university is located in the southeastern part of Pereira. The 
Licenciatura program is part of the Fine Arts and Humanity Faculty. The building is a 
five-floor building and the fifth floor is where the classes are taught.  
     The Licenciatura program is relatively new. It began on April 12th, 2004 and it will 
be having its first batch of graduates in the middle year of 2009. The professional 
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profile of the graduated student is based on the knowledge of English Language and 
updated methodologies for teaching English which is characteristic of a highly 
academic, pedagogical, investigative, and humanistic competitive English Language 
teacher. The main areas of focus in the Licenciatura program are: English Language, 
Pedagogy, English Language teaching methodology, Research, and Humanities. 
These areas are taught through four semester of language-based instruction and six 
semesters of content-based instruction.  
 
7.3 Participants 
The participants were five professors of five content- and language-based subjects: 
Curricula Design, Professional development, Applied Linguistics, Advanced 
Grammar, and Advanced English. These subjects are taught from fifth to eighth 
semesters. The professors were two men and three women aged between 28 and 60 
years old. Two of the five professors have a PhD in different areas. The other three 
have completed their masters’ degree.    
Also, students of these five subjects were the participants of the research. Their ages 
range from 20 to 32 years old. All groups are composed by men and women. In the 
first four semesters of study in the Licenciatura, students are exposed to language-
based classes. There, students begin learn the English language.  However, four 
semesters are not enough for students to reach high levels of language proficiency. 
So, students from fifth semester on, begin being exposed to content-based classes 
through which students learn content related to language teaching and continue 
learning the language.  
   
7.4 Role of the researcher 
     The researcher was a complete observer since there was not participation or 
application of any kind of intervention in the classes. A Complete Observer is defined 
by Merriam (1998) as the: “role assumed by the researcher in which there is no 
interaction between researcher and participants”. Hence, the researcher only 
collected data in order to make a description of the types and functions of code-
switching used by the students and the professor during the classes in the 
Licenciatura program and also, to know their perceptions towards alternations.   
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7.5 Data Collection 
Observations: two-hour observations were conducted with the purpose of collecting 
data about the context in which the alternation exactly occurred. Observations served 
as a guide in determining when and what context code-switching took place.  
 
Audio-recordings: two-hour audio-recordings were conducted with the purpose of 
colleting data from the specific context or in the exact context where code-switching 
occurred. This technique was used as evidence of the professors’ and the students’ 
code-switching. Audio-recordings were transcribed and were analyzed in order to 
obtain the necessary data about the types and the functions of code-switching used 
by the professor and the students. 
       
Semi-structure interviews: they were conducted with all the professors and with the 
students who code-switched in the classes observed, in order to inquire into their 
reasons and their perspectives towards code-switching. The semi-structured interview 
format was annexed in the appendixes section.      
 
7.6 Data analysis 
After the data collection was completed, the transcription of the audio-recordings and 
the professors’ and the students’ interviews was done. When having the 
transcriptions of the classes, grouping of each alternation in the type and the function 
where it fitted was done according to the definition.   
Regarding the interviews, they were read and analyzed. Codes were created and 
then, grouped every similar answer to its corresponding code. After having the codes 
and the tittles the writing of the findings began. It was provided a title and an excerpt 
from the interviews as a sample of the title. These are the titles resulting from the 
analysis: Speakers use code-switching for specific purposes, Students’ code-switch 
because of lack of language, Professors’ and students’ reluctance to code-switch, 
Code-switching as a communicative strategy, Code-switching because of the 
interlocutor, and Code-switching because of the speaker. 
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8. Findings 
 
All the excerpts in this section were name by and i and a number meaning: 
intervention and the exact alternation from which the switching was taken. This is 
followed by an initial of the names of the professors or the students who code-
switched.  
    
8.1 Types of code-switching used by professors  
 
Intersentential 
      Data from the observations and transcriptions of the audio-recordings reveled that 
professors switched at the beginning or at the end of the sentence. The following is 
an excerpt from the transcriptions of the audio-recordings that illustrates professors 
using intersentential code-switching:   
 
I14: E: For example have you seen ‘Snash’, for example, ¿han visto ‘Perros y 
diamantes’ en inglés?  
 
     In this example, the Applied Linguistics professor is interacting with the audience, 
the sixth semester students, when he switches to Spanish at the end of the utterance. 
       The following example is also from the transcriptions of the audio-recordings. 
This is the second example illustrating professors’ use of intersentential code-
switching:    
 
I12: E: So people, where did you study? No, I studied at Anglo School. What’s 
the word in Pereira? Fresa… 
 
     In this example, it is again the Applied Linguistics professor who alternates to the 
mother tongue bringing a word that is used in the interlocutors’ culture. The 
alternation occurs at the end of the utterance.  
     The next was the last example of professors using intersentential code-switching. 
It was uttered by the same professor with the same audience:      
29 
Code-switching in a Licenciatura program 
 
I9:  E: What happens, for example, when you are speaking in Spanish and you 
say something in English? They would say: ‘Tan chicanero o algo así’… 
     In this example, the professor is speaking in English at the beginning of the 
utterance but at the end, he switches into Spanish.  
 
Intrasentential  
     Data from the observations and transcriptions of the audio-recordings showed that 
professors switched within the utterance. The following is an excerpt from the 
transcriptions of the audio-recordings that exemplifies professors using intrasentential 
code-switching: 
 
I2: N: …No, I don’t know. But, espérenme que ya se me enredó esto… Ahí 
tendríamos el cincuenta por ciento de la nota, final exam veinte por ciento, 
class participation ten per cent... 
 
     In this example, it is the Curricula Design professor who alternates several times 
within the same utterance when saying ‘éspéreme que’… and ‘veinte por ciento’. The 
audience she was interacting with was the seventh semester students. 
     The following example shows professors using again intrasentential code-
switching. It comes from the Applied Linguistics class with the sixth semester 
students. 
   
I11: E: …even we know Spanish. They ask us about something in Spanish, 
ellos nos preguntan algo en español and we don’t know, yeah? 
 
     In this example, one can notice how the Applied Linguistics professor alternates 
when stating: ‘ellos nos preguntan’… but he returns immediately to English. So, it is 
an alternation within the utterance, not at the begging not at the end.  
Borrowing  
     Data from the observations and transcriptions of the audio-recordings makes 
visible that professors switched when needing to insert a single word which does not 
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exist in the target language or which does not convey the same meaning. The 
following is an excerpt from the transcriptions of the audio-recordings that illustrate 
professors using borrowing as a type of code-switching: 
  
I4: N: Look at the function, again, it is a function you should teach toward the 
middle of the year and it’s at the beginning, put it at the end of the year… 
Perdón, put it at the beginning. 
 
In this example, it is the Curricula Design professor who alternates code when 
addressing the audience, seventh semester students, by inserting a single lexical 
item: ‘Perdón’. She immediately returns to speak into English.  
     The following example is also evidence of professors using borrowing as a type of 
code-switching. This example was taken from the transcriptions from the Applied 
Linguistics class. 
 
I17: E: Functional literacy accepts means of communication as something 
given as natural. What happens? Do you remember what is Lenguaje? What is 
Lenguaje? Tell me.  
S: Is the way that you can communicate something. 
E: But, as simple as that is language or Lenguaje? Is the ability to 
communicate, the ability. Any human being has this ability. Not the capability, 
cause the capability is in terms of what you can learn. 
 
     Here the Applied linguistics professor is interacting with the sixth semester 
students; one of them intervenes but does not code-switch. The professor alternates 
several times by inserting the same word which is similar but which does not convey 
the same meaning in the target language. In this particular case, the professor wants 
students to notice that difference in meaning.  
     This last example is also evidence of professors switching because they want to 
use a word that does not exist in the target language or which does not have the 
same meaning.              
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I33: E: In Colombia we don’t have teachers, no foreign language teachers. 
They have integradas, you know what is integradas? Yes, the same teacher 
teaches math, biography, social sciences, etc. 
      
     In this example the applied linguistics professor switches when inserting the word 
Integradas. This alternation corresponds to borrowing since that particular lexical item 
does not exist in the target language. One can notice that the professor only switches 
in that particular word and then, he immediately returns to speak in the target 
language.  
 
8.2 Types of code-switching used by students 
Intersentential 
     Data collected exposed that students switched at the beginning or at the end of 
the sentence. The following is an excerpt from the transcriptions of the audio-
recordings that points up students using intersentential code-switching:   
 
I30: J: When the police man arrived… 
S: Teacher! ‘When’ is about time, cierto? 
J: Yes, in this example it is. 
 
     In this example, it is a student from the Advanced Grammar class who alternates 
at the end of the sentence she produced with the Spanish word cierto.  
 
Borrowing  
     Also data from the observations and transcriptions of the audio-recordings broght 
out that students switched when needing to insert a single word which does not exist 
in the target language or which does not convey the same meaning. The following is 
an excerpt from the transcriptions of the audio-recordings that illustrate students 
using borrowing as a type of code-switching: 
 
I1: S: …What is the answer to question number 4? Do you know what ‘free tag’ 
is? No? It’s like ‘lleva’ in Spanish… 
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     In this example, it is a student from the Professional Development class who 
alternates when inserting a word from the mother tongue. The word lleva, as it is in 
the example, does not convey the same meaning so, when the student said it in 
English it did not cause the same effect on interlocutors.  
     This next and last example was also taken from the audio-recordings. It serves 
also as evidence of students using borrowing. 
  
I27: S: Another example could be our president the way that he manages the 
power and the way he dresses, wearing a hat and a poncho and talking to that 
illiterate people. 
 
     In this example, it is an Applied Linguistics student from sixth semester who 
alternates bringing a word from the mother tongue, poncho, which does not exist in 
the target language since it is proper of a certain Colombian culture. In this case, the 
word does not have translation.  
 
8.3 Functions by professors  
Participant-related 
     Data take from the observations and transcriptions of the audio-recordings showed 
that professors switched taking into account participants’ language preferences or 
participants proficiency in the language, this means, the switching that is done 
because of the interlocutor. The following is an excerpt from the transcriptions of the 
audio-recordings that exemplifies professors using participant-related code-switching: 
   
I8: E: …the context in the other language. What happens for example if I tell 
you: Give me the raíz cuarada or do the raíz cuadrada by using American or 
British models… 
 
     In this example, it is the Applied Linguistics professor who alternates with the sixth 
semester students as audience. The professor seems to be aware of the vocabulary 
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students know and instead of saying ‘square root’ he says raiz cuadrada. Thus, he is 
alternating because of the participants or hearers.  
     The following example is another example of professor alternating because of the 
participants’ language preferences or proficiency.  
 
I10: E: Do you know how to explain the cell process in English? Do you know 
what a cell is? La célula. For example you, how would you explain the process 
of the cell? 
 
     This example was also produced by the Applied Linguistics professor. He 
alternated because he made sure that not all students knew what a cell was so, he 
inserts the word célula. He took into account students’ proficiency n the target 
language.      
     The following is an example that also serves as evidence for the professor using 
participant-related code-switching.   
 
I29: J: …the robber is believed to be hidden in the nearby river. He´s believed 
to be hidden. It´s like passive voice: se cree que se oculta. Ok. Number three. 
 
     In this example, it is the Advanced Grammar professor who alternates with the 
purpose of making sure that all students know what ‘is believed to be hidden’ means. 
He noticed that most of the students did not know that that meant. So, he alternated 
taking into account participants in the interaction.  
  
 
Discourse-related 
     The data collected exposed that professors switched when they wanted to 
complete with their communicative acts, this means, when they switched because of 
what they were saying or because of the discourse. The following is an excerpt from 
the transcriptions of the audio-recordings that demonstrates how professors use 
discourse related code-switching:  
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 I8: E: …the context in the other language. What happens for example if I tell 
you: Give me the raíz cuarada or do the raíz cuadrada by using American or 
British models… 
 
     This example was also used for participant-related functions. However, it is also 
used to serve as evidence of professors alternating because of what they are 
communicating, because of the discourse. It was produced by the Applied Linguistics 
professor in his interaction with the sixth semester students and he alternates not only 
because he knows the participants do not know what ‘square root’ is, but also 
because of the effects he can cause when saying the message in the mother tongue. 
  
I6: N: … Expressing permition, making permition, and making promises. From 
there what would you say, that is a book, a textbook for ciclo dos, obviously it 
is not in ciclo uno. Put it in ciclo dos, ciclo tres, look at the functions: 
expressing permition, making promises and the grammatical forms: defined 
and not defined relative clauses… 
 
     In this example, one can notice that the Curricula Design professor alternated 
because of what she is saying, because of the discourse. The professor used the 
words ciclo uno, ciclo dos, and ciclo tres, to refer to those periods of time in which the 
school year is divided academically talking. She used Spanish because if she had 
translated, it wouldn’t have caused the same effect on students understanding.    
     This second example can serve to show how professor in the Licenciatura 
program use discourse-related function:  
      
I17: E: Functional literacy accepts means of communication as something 
given as natural. What happens? Do you remember what is Lenguaje? What is 
Lenguaje? Tell me.  
  S: Is the way that you can communicate something. 
E: But, as simple as that is language or Lenguaje? Is the ability to 
communicate, the ability. Any human being has this ability. Not the capability, 
cause the capability is in terms of what you can learn. 
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     In this example, the Applied Linguistics professor alternates because the word 
lenguaje does not convey the same meaning when it is translated into English. So, he 
alternates because of what he is saying not because the interlocutor he is interacting 
with.     
 
Reiterative 
     Data also brought out that the professors switched with the purpose of clarifying, 
emphasizing or amplifying when repeating the message twice but in different 
languages.  The following is an excerpt from the transcriptions of the audio-recordings 
that points up professors using reiterative code-switching: 
 
I11: E: …even we know Spanish. They ask us about something in Spanish, 
ellos nos preguntan algo en español, we don’t know, yeah?  
 
     In this last reiterative example, the same professor utters the same message in 
English and Spanish with the purpose of emphasizing that one, as a native Spanish 
speaker, does not know all issues in the language.  
 
    
I14: E: For example have you seen ‘Snash’, for example, ¿han visto ‘Perros y 
diamantes’ en Inglés?  
 
     In this example one can notice that the professor alternates when repeating the 
message twice with the purpose of clarify what he was talking about.  
      
Message qualification 
     The information collected also showed that professors switched when they 
presented an issue in the target language but turns to the native one when wanting to 
give meaning to what they were saying.  The following is an excerpt from the 
transcriptions of the audio-recordings that illustrates professors using message 
qualification as a function of code-switching: 
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I21: E: In those terms, what happen with the relationship among literate and 
illiterate. They function as a way of labeling and grading people and we say: 
usted es un analfabeta en computadores. That’s complex, usted no sabe nada 
de computadores, it´s very complex, is the way that we label people. You see 
what is label?...  
 
     In this example, the Applied Linguistics professor presents literacy and illiteracy 
concepts in the target language but alternates to the mother tongue when wanting to 
explain in depth what being a computer illiterate person is.  
     The following example also shows how professors use reiterative as a function of 
code-switching: 
   
I18: E: So, critical literacy deals with finding out how something works, you see 
what the second issue means? Deals with finding out how something works. It 
is not, as we say in Spanish, Tragar entero. Yes, critical literacy asks about the 
function of everything. 
 
     In this example, the professor introduces critical literacy as a concept and 
alternates to the mother tongue in order to further understanding of students by 
inserting a common expression in students’ mother tongue: tragar entero. One can 
notice that the issue is introduced in the target language but it is qualified in the 
mother tongue.   
      This next and last example serves again as support to show interactions where 
professors use reiterative code-switching. 
 
I22: E: What happen in our country, a school is better if it has bigger computer 
labs, if the school develops English. That´s the reason that in a poster you can 
see: colegio bilingue o con intensificación en ingles y con computadores o con 
laboratorio de sistemas, computador para cada estudiante. That´s the way 
they are categorizing people into have or have not. You see? 
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     In this example, it is the Applied linguistic professor who introduces the issue, 
when in Colombia it is better a school then, he switches into Spanish in order to 
amplify the understanding of students towards the issue previously introduced.    
 
Equivalence  
     Data from the observations and transcriptions of the audio-recordings reveled that 
professors switched when bringing the corresponding term from the native language 
to the target language.  The following is an excerpt from the transcriptions of the 
audio-recordings that exemplifies professors using equivalence as a function of code-
switching:  
 
I4: N: Look at the function, again, it is a function you should teach toward the 
middle of the year and it’s at the beginning, put it at the end of the year… 
Perdón, put it at the middle.  
 
     In this example, it is the Curricula Design professor interacting with students in 
English when she brings the lexical term perdón from the mother tongue. A possible 
reason for the switching is that, if that word had been said in English, it wouldn’t have 
caused the same effect on students’ understanding.  
     The following example also corresponds to a professor bringing a single lexical 
term from the mother tongue: 
     
I10: E: Do you know how to explain the cell process in English? Do you know 
what a cell is? La célula. For example you, how would you explain the process 
of the cell? 
 
     In this example, the professor is interacting with students in English when he 
realizes that not all students know what the word cell meant, so he brings the lexical 
term from the mother tongue and introduces it in what he is uttering.  
      The following and last example corresponds to equivalence as a function of code-
switching as well. 
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I12: E: So people, where did you study? No, I studied at Anglo School. What’s 
the word in Pereira? Fresa… 
 
     In this example, it is the Applied Linguistics professor who alternates when taking 
the common lexical term fresa from the mother tongue. If the professor had said a 
similar exapression in English, it wouldn’t have caused the same effect as to use the 
word students know and are connected to. 
 
Floor-holding 
     Data also taken from the observations and transcriptions of the audio-recordings 
made visible that professors switched when they did not want to interrupt the 
conversation or interaction and wanted to continue with the flowing of it.  The 
following is an excerpt from the transcriptions of the audio-recordings that 
demonstrates professors using floor-holding as a function of code-switching:  
 
I2: N: …No, I don’t know. But, espérenme que ya se me enredó esto… Ahí 
tendríamos el cincuenta por ciento de la nota, final exam veinte por ciento, 
class participation ten per cent... 
 
     This example shows how the Curricula Design professor alternates several times 
with the purpose of giving continuance to the conversation. The first alternation 
happens when she says ‘But, espérenme’… then when she uses English to say ‘final 
exam’ but she alternates again to say ‘veinte por ciento’ and then, turns to use 
English at the end of the utterance.  
     The next example shows how professors use floor-holding as well in a classroom 
scenario.  
 
I3: N: The observations could be… So, the observations, the monthly planner 
el veinte y diez y diez… Para mí es supremamente importante que lo hagan 
bien. 
 
39 
Code-switching in a Licenciatura program 
     In this example, it is also the Curricula Design professor who wants to continue 
with the flow of communication when alternating to say the percentages for the final 
grade for the monthly planner, adds some other sentence in the mother tongue and 
turns to speak in the target language.  
     In the following and last example, one could see a professor using floor-holding.  
  
I5: N: In this text book it says that is for level four, but you have to decide: ok it 
would be good for ciclo uno, ciclo dos o ciclo tres based on… Is it for children, 
for adolescents or is it for adults? 
 
In this example, the professor alternates with no other purpose than giving 
continuance to the conversation when saying ciclo uno, ciclo dos o ciclo tres. 
 
Inclusive code-switching 
     Data from the observations and transcriptions of the audio-recordings showed that 
professors switched when they turned to the language he/she knows the 
interlocutor(s) understand.  The following is an excerpt from the transcriptions of the 
audio-recordings that points up professors using inclusive code-switching as a 
function: 
  
I9: E: What happens, for example, when you are speaking in Spanish and you 
say something in English? They would say: ‘Tan chicanero o algo así’… 
  
      In this unique example,  it is the Applied Linguistics professor who alternates to 
the language he knows interlocutors understand when saying an expression used in 
the mother tongue since he know it will impact on students understanding  more that 
if it is said in English.   
 
Emphasis  
      Data collected exposed that professors switched when they want to highlight a 
point and they want the interlocutor(s) to notice the point they are addressing to and 
wants the interlocutor(s) to be involved.  The following is an excerpt from the 
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transcriptions of the audio-recordings that illustrates professors using emphasis as a 
function of code-switching: 
 
I15: E: Do you know what ‘ósculo’ is’? Un beso y es una palabra en español, lo 
que pasa es que…  
 
     In this example, it is the Applied Linguistics professor who alternates begging with 
the Spanish word ósculo with the purpose of emphasizing on the fact that they, as 
native Spanish speakers, do not know every single word in their mother tongue.  
     The following example also serves to show how professor alternate with the 
purpose of emphasizing on a fact. 
 
I34: E: In Colombia we need to have… is a right. Remember that in our 
Constitution it says: el derecho a la educación en lengua extranjera o a una 
segunda lengua. So, it’s a right. According to this, it’s not a luxury to have it in 
schools. 
 
     In this example, the purpose of the professor was to emphasize on the fact that in 
the Colombian Constitution it is stipulated the teaching/learning of a foreign language 
as mandatory, but the reality is totally different. This is when he brings an article of 
the Constitution in Spanish. 
     This next example provides some other idea on how professor use emphasis as a 
function of code-switching: 
 
I35: E: Community workers or an outside worker of school. What happen, let 
me ask you something in Spanish. Give the… los últimos premios nobeles de 
literatura. Entonces déjenme cambiarles la pregunta, díganme el mejor 
profesor de primaria de ustedes… 
 
     In this example, the professor alternates with the purpose of emphasizing on the 
fact that experiences that impact people’s life are the ones that remain in peoples 
minds. So, he asks them los últimos premios nobeles de literatura and students did 
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not know the answer. When he asked díganme el mejor profesor de primaria de 
ustedes obviously they knew the answer since that fact was impacted their lives.       
 
Parenthesis  
     Data from the observations and transcriptions of the audio-recordings brought out 
that professors switched when they wanted to submit extra information to further 
understanding or to clarify an issue.  The following is an excerpt from the 
transcriptions of the audio-recordings that exemplifies professors using parenthesis 
as a function of code-switching:    
 
I29: J: …the robber is believed to be hidden in the nearby river. He´s believed 
to be hidden. It´s like passive voice: se cree que se oculta. Ok. Number three. 
  
     In this example, it is the Advanced Grammar professor who alternates when 
wanting to clarify what ‘He’s believed to be hidden’ means making a parallel with what 
that expression means in students mother tongue. So, he submits extra information 
when switching into Spanish.  
     The next example also shows how professor alternates to the mother tongue when 
they want to give additional information to interlocutors.  
   
I28: J: …In spite of the fact that he was a politician. In other words, if you want 
to use a pronoun, you have to use in spite of the fact that. Sería como decir en 
español: a pesar de que tal cosa. In spite of that fact. But if you use despite or 
despite of… 
 
     In this example, it is also the Advanced Grammar professor who alternates when 
he wants all students to understand what ‘in spite of the fact’ meant. So, he switches 
into Spanish in order to give students that extra information they need to arrive to a 
deep understanding of the topic they are studying, subordinate conjunctions. 
     This next and last example, also serves to illustrate how professors use 
parenthesis as a function of code-switching in a different context from the other two 
examples.  
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I25: E: But the problem is that computer and languages are a common topic 
nowadays. Illiteracy raises a form of political and intellectual ignorance. What is 
a political and an intellectual ignorance? Again, the example. If people are 
illiterate a ellos los compran con mogollas y aguardiente. Todavía nosotros 
vemos eso en nuestro país, con lechona y aguardiente. That´s political 
ignorance. Intellectual ignorance is that people can say anything and you can 
say yes because you don´t know. Como dice el dicho: confunde y reinarás. 
 
     In this example, there are two instances where the Applied Linguistics professor 
alternates in order to give additional information of the topic they are discussing; it is 
political and intellectual ignorance. In the first alternation,  a ellos los compran con 
mogollas y aguardiente. Todavía nosotros vemos eso en nuestro país, con lechona y 
aguardiente, he switches to the mother tongue when wanting to emphasize on the 
point that still today politicians exchange illiterate people money or alcoholic liquors 
for votes. In the second alternation, como dice el dicho: confunde y reinarás, he 
switches because he wants to emphasize on the fact that politicians take advantage 
of people when they are illiterate.        
 
Untranslatability  
     Information collected made visible that professors switched when they wanted to 
use those words that cannot be translated though out languages. These terms usually 
belong to a certain culture. The following is an excerpt from the transcriptions of the 
audio-recordings that demonstrates professors using untranslatability as a function of 
code-switching:  
 
I17: E: Functional literacy accepts means of communication as something 
given as natural. What happens? Do you remember what is Lenguaje? What is 
Lenguaje? Tell me.  
 S: Is the way that you can communicate something. 
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E: But, as simple as that is language or Lenguaje? Is the ability to 
communicate, the ability. Any human being has this ability. Not the capability, 
cause the capability is in terms of what you can learn. 
 
     In spite of the fact that the word lenguaje is not a word belonging to a certain 
culture, it fits with untranslatability since if it is translated it would not convey the same 
meaning.  
     The next example also serves to illustrate how professors use untranslatability as 
a function of code-switching.  
   
I32: …That’s the reason that at the end of the career you will present an exam 
that is based on C1, because Licenciatura students should be C1.  
 
     This example fits with this function because the word Licenciatura can not be 
translated into the target language, English.  
     This next and last example shows how professors use untranslatability as a 
function of code-switching in some other context. 
  
I33: E: In Colombia we don’t have teachers, no foreign language teachers. 
They have integradas, you know what is integradas? Yes, the same teacher 
teaches math, biography, social sciences, etc. 
 
8.4 Functions of code-switching used by students 
Participant-related code-switching and Inclusive code-switching  
     Data from the observations and transcriptions of the audio-recordings showed that 
students switched taking into account participants’ language preferences or 
participants proficiency in the language, this means, the switching that is done 
because of the interlocutor; and students also switched when they wanted to use the 
language they know the interlocutor(s) understand. The following is an excerpt from 
the transcriptions of the audio-recordings that exemplifies professors using 
participant-related code-switching: 
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I1: S: …What is the answer to question number four? Do you know what ‘free 
tag’ is? No? It’s like ‘lleva’ in Spanish… 
 
     This alternation is done by a Professional Development class student from eighth 
semester who realizes that the other students do not know what ‘free tag’ is so, she 
alternates to the language she knows interlocutors understand.  
 
Discourse-related and Untranslatability 
     Information collected exposed that students switched when they wanted to 
complete with their communicative acts, this means, when they switched because of 
what they were saying or because of the discourse; and because they wanted to use 
those words that cannot be translated though out languages. The following is an 
excerpt from the transcriptions of the audio-recordings that points up students using 
discourse-related and untranslatability as functions of code-switching: 
   
I27: S: Another example could be our president the way that he manages the 
power and the way he dresses, wearing a hat and a poncho and talking to that 
illiterate people. 
 
     This alternation is done by an Applied Linguistics class student from sixth 
semester who alternates because he wants to complete his communicative act and 
also because the word poncho can not be translated into the target language.  
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8.5 Speakers use code-switching for specific purposes 
Data from the interviews revealed that the professors use code-switching for specific 
purposes, such as to generate a change in interlocutors’ attitude in the immediate 
moment of the alternation. The following is an excerpt from the interviews that 
illustrates a professor using code-switching with a specific purpose: 
  
PCG: “…Cambio a la lengua materna cuando veo que hay una fatiga de tipo 
físico o emocional entonces lo hago para minimizar emocionalmente 
situaciones de fricción… cuando yo sé que eso va a causar un impacto de 
relajamiento y eso minimiza el esfuerzo que está haciendo el cerebro en ese 
momento”.  
 
In this example, the professor argues that she alternates in her classes when she 
notices that interlocutors are tired or not receptive. Notice that she uses the phrase 
‘causar un impacto de relajamiento’ to refer to the effect code-switching causes on 
interlocutors.       
 
In the same way, an excerpt from other interview supports the finding of professors 
using code-switching to accomplish a specific purpose.    
 
PLL: “Lo utilizo para aclarar ese vocabulario que es muy complejo en nivel 
avanzado y por más que trato de explicarles en inglés lo que significa no hay 
como una… como una equivalencia en cuestión de definición”.  
 
In this example, the professor claims that she code-switches for a specific purpose 
that is that of prevent ambiguity in students’ understanding when they are learning 
new vocabulary. Notice that she uses the verb ‘aclarar’ to refer to the purpose for 
which she is using the alternation between languages.     
 
Data from students’ interviews revealed that they also alternate languages in order to 
complete particular purposes. The following excerpt shows a student argument for 
using code-switching: 
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EM: “No creo que la persona no sepa expresarse bien en inglés, creo que la 
persona lo hace porque quiere que le entiendan mejor”.  
 
In this example, the student discusses that one can use code-switching in order to 
make him/herself understood. Notice that instead of saying ‘I’ she uses ‘la persona’ 
since she is trying to express that it does not matter if it is she, a professor, or other 
person who alternates between languages because she has realized that some 
people use it with the specific purpose of making themselves understood. 
  
Data from another interview also supports the finding that students code-switch 
because they want interlocutors to have a better understanding of what they are 
saying. The following is an excerpt from students’ interviews that showed one of them 
using code-switching with a specific purpose:  
 
EH: “Para hacerme entender el mensaje que quiero transmitir, no puedo 
frenarme si quiero transmitir algo...simplemente tengo que ser recursivo para 
producir” 
 
In this example, the student argues that he uses code-switching in order to fulfill his 
communicative events. Notice that he uses the phrase ‘para hacerme entender el 
mensaje’ to refer to the way he uses code-switching for a specific purpose.  
   
8.6 Students’ code-switch because of lack of language       
8.6.1 Students do not posses the words, expressions, grammatical structures, 
etc. Data from the interviews revealed that students use code-switching because they 
do not have enough vocabulary, grammatical structures, expressions, etc. to express 
themselves in only one language. The following is an excerpt from the interviews that 
shows a student arguing that she uses code-switching because she do not possess 
the necessary language to fulfill her communicative acts in only one language:   
 
SS: “Lo utilizo cada vez que no sé algo, que no sé cómo decirlo en inglés”. 
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In this example, the student argues that she code-switches because her major 
concern is to get the message across, she uses her mother tongue to fill in the gap 
caused by not knowing some words in the target language.  
 
Data from another interview also supports the finding that students code-switch 
because they do not possess the needed vocabulary to communicate what they:  
 
SMA: “Porque a veces se me pierden las palabras, como por falta de 
vocabulario más que todo”. 
 
In this example, the student argues that she code-switches because she does not 
possess the word needed to continue with the communication in the target language. 
Notice that she supports that lack of language when she says ‘por falta de 
vocabulario’.  
 
In this next example, one can notice that the student is also arguing the use of code-
switching because of lack of language: 
 
SH: “Porque a veces no existe la palabra o no tengo el vocabulario para darme 
a entender, y más que todo para hacerme entender mejor utilizo el code-
switching… falta de vocabulario, de léxico”. 
 
In this example, the student discusses that he code-switches when he is in an 
interaction and he does not find the proper word in the target language to express 
what he wants to express.  Notice that his arguments for the alternation are ‘no tengo 
el vocabulario para darme a entender’ and ‘falta de vocabulario, de léxico’.   
 
8.6.2 Students’ code-switching when forgetting words or expressions: Data 
from the interviews revealed that students use code-switching when they forget how 
to say certain words or phrases. It does not mean that the students alternate because 
of lack of language, they alternate to continue with communication, what implies that 
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that alternation is an effective way to communicate with interlocutors. The following is 
an excerpt from the interviews that illustrate students’ use of code-switching when 
they forget the word in the moment they are speaking: 
 
SP: “Como que me intimida mucho la gente, entonces como que se me olvida 
todo entonces trato como de usar el español…” 
 
In this example, the student claims to use code-switching when, because of several 
factors, she forgets how to say certain words so, she switches to use Spanish. Notice 
that she says ‘usar el español’ to refer to code-switching. 
 
In this following example, it is also evident how students use code-switching when 
they do not remember the proper word to be used in the interaction they are having:   
  
 
SMA: “…Estaba hablando y se me olvido como se dice ‘atrás’, y yo… eh… 
atrás… mmm behind y ella: behind’. Entonces la uso con mucha frecuencia… 
cuando participo, si tengo el problema este de que se me olvide alguna 
palabra, ahí mismo. Eso no me pongo a dar vueltas, sino chan la palabra en 
español… hay palabras muy sencillas, a mi a veces se me olvidan hasta los 
días de la semana…si se me olvida yo uso de una el español, yo no me pongo 
a dar vueltas porque no encuentro las palabras”. 
 
In this example, the student asserts that she uses code-switching when she forgets 
how to say even simple words. She immediately code-switches as a way to give 
continuance to the communication and so, she alternates languages as an effective 
tool in the interaction. Notice that she says ‘no me pongo a dar vueltas porque no 
encuentro las palabras’ to highlight the fact that when she forgets words, she 
switches at once. 
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 8.7 Professors’ and students’ reluctance to code-switch 
Regarding professors’ reluctance to code-switch, it was found that their unwillingness 
comes from their awareness of the time students  need to be exposed to the target 
language being the classroom the only scenario where students can practice the 
language and be exposed to input.      
Data from the interviews exposed that the professors, even though they code-switch, 
are still reluctant to do so. The following is an excerpt from professors’ interviews that 
demonstrates their resistance to alternate between languages: 
 
PCG: “En octavo semestre ellos ya deben estar listos para recibir esta 
información en el código dos, en la lengua dos. Invitarlos a que todo el tiempo 
estén en la lengua uno es decirles y retrasarles un proceso de reto porque en 
dos semestres ellos van a estar en la tarea de ser docentes de la lengua dos”. 
 
In this example, it is a professor referring to the eighth semester students who, in two 
semesters, will be Licenciados. Her reluctance to code-switch comes from her 
concern of time students need to be exposed enough to the target language for being 
able to use it in teaching scenarios.  
 
Data from the same interview reiterates the professor’s argument for not using code-
switching in the classroom. The following is an excerpt from the same professor’s 
interview that illustrates her reluctance to use code-switching: 
 
PCG: “Vuelvo y me sitúo en la creencia de que a mayor exposición y 
oportunidades esos estudiantes, van a adquirir más conciencia. Porque si 
estamos alternando muy a menudo de código se le retasa el proceso… no 
podemos crearles un colchón de comodidad donde ese estudiante no va a 
asumir el reto”.  
 
In this example, the professor states that she does not code-switch because she 
thinks that students need to be exposed to the target language as much time as 
possible. In addition, she argues that students need to assume the challenge to be 
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exposed to input and professors must push students to use the target language and 
must avoid using the mother tongue because it is comfortable. 
 
Data also from professor’s interview, illustrate the finding that professors are reluctant 
to code-switch because of the time students must be exposed to listening in the target 
language. The following is an excerpt from an interview that supports the finding:  
 
PLL: “La idea es que los estudiantes puedan escuchar a la profesora de inglés 
hablar en inglés”.    
 
In this example, the professor avoids code-switching because of the students’ 
necessity to be exposed to professors’ production in the target language. Notice that 
she says ‘profesora de inglés hablar en inglés’ to resume her reluctance to alternate 
languages in the classroom. 
 
Regarding students’ reluctance to code-switch, it is because of the necessity they feel 
having to produce and to practice the target language.  
This finding is supported from students’ interviews. Even though students use code-
switching since it helps them in communication, they are reluctant to code-switch 
because they see the necessity to interact in the target language.  
 
 SP: “…Trato de no usarlo. Me gustaría hablar en inglés todo el tiempo”.      
 
In this example, the student argues that in spite of the fact that she code-switches, 
she tries not to do so because she would like to be able to produce all her discourse 
in the target language.  
 
Data from another student’s interview show that students code-switch to fulfill with 
specific purposes, but they are reluctant to use it. The following is an excerpt from an 
interview that illustrates students’ willingness to alternate languages.  
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SS: “Trato el cien por ciento de usar el inglés, si… Claro que a veces es 
necesario usar, pues, como que es inevitable usar el español”. 
 
In this example, a student claims that he does not want to use his mother tongue but 
that sometimes code-switching is inevitable. Notice that he says ‘trato el cien por 
ciento de usar el inglés’ to emphasize on the fact that the majority of the time he is 
looking for the all-the-time use of the target language. 
 
8.8 Code-switching as a communicative strategy  
Data from the interviews revealed that professors and students use code-switching in 
order to successfully accomplish the purposes of the interactions they maintain in the 
teaching/learning scenarios. The following is an excerpt from the interviews that 
illustrates a professor using code-switching as an effective communicative strategy: 
 
PLL: “…Entonces, es exponerlos a una clase que es bueno que ellos la 
escuchen todo el tiempo en inglés, pero en el uno por ciento que utilizo el 
español ellos sienten un alivio. Es un gran alivio que de esas dos horas que 
estuvieron ahí algo lograron entender y que yo les pude reafirmar eso que 
ellos creyeron haber entendido cuando yo hago una cierta alternancia”. 
 
In this example, the professor claims code-switching to be a useful tool in the 
achievability of the communication she is maintaining with all students in the 
classroom. Evidence of code-switching as an effective strategy in communication is 
when she says ‘algo lograron entender… cuando yo hago una cierta alternancia’.                
 
Data from the students’ interviews also show how students conceive and use code-
switching as a way in which they can get their messages across. The following is an 
excerpt from a student’s interview where she claims to use code-switching as an 
effective strategy in communication: 
 
SP: “Pues pienso que es una buena estrategia cuando uno no se hace 
entender entonces como que le toca”.  
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In this example, the student argues code-switching to be such an effective strategy 
because she communicates the message she intends and because she makes 
herself understood when she cannot do so in the target language only. Notice that 
she says ‘cuando uno no se hace entender’ to refer to the specific situation where 
she uses code-switching as an effective strategy.       
 
Data from other student’s interview also shows how they argue to use code-switching 
as a way to accomplish the communicative events they encounter. The following is an 
excerpt from a sixth semester student interview that alternates languages as a 
strategy to successfully communicate with others: 
      
SM: “no pues cuando quiero que me entiendan… Porque a veces no soy 
capaz de expresar todo lo que quiero en inglés, entonces siempre quiero que 
me entiendan y me tienen que entender así sea en español”. 
 
In this example, the student gives an argument for her code-switching: ‘a veces no 
soy capaz de expresar todo lo que quiero en inglés’ but then, she claims to use it as 
an efficient strategy to communicate with other, to get the message across, and to 
make herself understood.  
    
8.9 Code-switching because of the interlocutor 
Code-switching because of the interlocutor is part of code-switching as a 
communicative strategy since when the speaker recognizes and alternates because 
of interlocutors, communication will be probably successfully accomplished.    
Data from the interviews revealed that professors and students tend to use code-
switching when they recognize that interlocutors speak or know the other 
language(s), when they recognize their preferences and/or abilities in the language. 
The following is an excerpt from the interviews that shows that professors use code-
switching depending on their interlocutors: 
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PJG: “Uno tiende a hacerlo más cuando está hablando con una persona que 
maneja el idioma, que se manejan varios idiomas”. 
 
In this example, the professor argues to use code-switching as an effective strategy in 
communication when he recognizes that the interlocutor knows both languages and 
can interact even using language alternation. Notice that he says ‘con una persona 
que maneja el idioma’ to refer to when he recognizes the person he interacts with.  
 
Data from students’ interviews revealed also that students alternate because they 
recognize the person they are interacting with. The following is an excerpt from an 
interview that shows a student claiming that her code-switching depends on some 
factors such as the interlocutor they are interacting with:       
 
SM: “Depende del contexto, pero también con las personas que esté hablando 
y el tema. Depende de muchos factores”.  
 
In this example, the student expresses some other factors affecting her choice in the 
language she is going to use. Notice that she recognizes that her language 
alternation depends on the person she is interacting with.  
 
8.10 Code-switching because of the speaker 
When speakers code-switch because of what they are saying, it is needed first that 
speakers recognizes interlocutors as bilinguals. Then, code-switching as a 
communicative strategy seems to be a useful strategy to fulfill communicative events.  
Data from the interviews exposed that professors use code-switching according to 
how they are feeling as speakers in an interaction. The following is an excerpt from 
the interviews that illustrate that professors use code-switching not only depending on 
their interlocutors but also on them as speakers: 
 
PCG: “La alternancia de código no tiene que ver solo con la audiencia, tiene 
que ver con el hablante, con quien está produciendo el discurso, en este caso 
yo. Hay momentos también que hay fatiga emocional o cognitiva porque todos 
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sabemos que cuando se está utilizando el segundo código sobre todo cuando 
uno está en un escenario de aprendizaje donde el tutor guía, tiene un rol guía, 
demanda mucha atención y desgaste cognitivo y emocional, se  produce la 
fatiga”. 
 
In this example, the professor argues that language alternation not only occurs 
because of interlocutors’ recognition, but it also occurs when speakers feel the 
necessity to do so. She argues that when there is ‘fatiga emocional o cognitiva’ it is 
suitable to code-switch in order to diminish that fatigue.   
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9. Discussion 
 
     After the consolidation of my findings, I identified that code-switching has different 
issues which are involved with the alternation purposes.  
     The professors used the first language in the classroom with specific intentions. 
Code-switching occurred when professors noticed that interlocutors were tired or 
were not receptive. It was also used by the professors when they wanted to avoid 
ambiguity in students understanding when they were learning new vocabulary or 
issues in the target language. Wilkerson (2008) found that the first language was 
utilized in the foreign language instruction in three main circumstances: as a strategy 
to save time, to establish authority, and to diminish ambiguity when stating the 
meaning of a concept. The present research findings pointed to the use of the first 
language in the L2 classroom by professors in two main circumstances as stated 
above.  
One of the two specific circumstances in which code-switching was used, 
overlaps with the circumstances found by Wilkerson (2008). Regarding the students’ 
use of code-switching with specific purposes, my research findings showed that 
students alternated languages in order to make themselves understood and because 
they wanted interlocutors to have a better understanding of what they were saying. 
However, students switched also because of other reasons. They alternated when 
their shortage of language appeared. That is, students code-switched because of lack 
of language. From my findings, two main conditions were identified in which the 
students alternated because of their lack of language. First, because they did not 
have enough vocabulary, grammatical structures, expressions, etc. to express 
themselves in only one language and second, because they forgot certain words, 
phrases, expressions, etc.  
     Another element of analysis was that although the professors and the students 
code-switched, some of them were reluctant to do so. The professors’ reluctance 
came from their awareness of the students’ necessity to be exposed to the target 
language, being the classroom the only scenario where students could practice it and 
be exposed to input. This finding is very similar to what Wilkerson (2008) reported. 
The researcher emphasized the idea of not using the first language in the L2 
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classroom because of the importance of providing students of a foreign language with 
as many opportunities as possible to be exposed to input, to produce output, to 
interact, and to convey meaning in the target language.  
     Students’ reluctance to code-switch came from their awareness of their necessity 
to use and to be exposed to the target language. Liebscher and Dailey-O’Cain (2005) 
found that when students are allowed to code-switch inside the classroom, they do 
not totally turn to use the first language when they feel the necessity to do so.  
     Another element of analysis was that some of the professors and some of the 
students were not eager to code-switch, but they in fact did it and used it as a 
communicative strategy. That is, code-switching was done by the professors and the 
students with the purpose of causing effectiveness in communication.  
     On the one hand, the professors’ code-switching was implemented as a useful tool 
in the communication they were maintaining with all students in the classroom. On the 
other hand, students used code-switching as a communicative strategy when they 
wanted to communicate a message but they could not do it in the target language 
only, so they alternated in order to get the message across. It seems that code-
switching was seen as a communicative strategy with which the professors and the 
students avoided interference, which are the 'errors in the learner’s use of the foreign 
language that can be traced back to the mother tongue' (Lott cited by Bhela, 1999, p. 
1), and guaranteed interacting without problems with bilingual interlocutors. 
     Therefore, these research finding supports Hughes’ et al.’s (2006) argument of 
viewing the fact of knowing two languages as having advantages, and not as 
reflecting disadvantage and weak students’ language backgrounds. It also supports 
Liebscher’s and Dailey-O’Cain’s (2005) findings about the conception of the 
classroom as a bilingual setting where they can integrate the knowledge they already 
acquired in their first language with the concepts they are acquiring in the second 
one. Thus, the professors and the students code-switched in order to fulfill the 
purposes of the interaction they intended to provide the class with. 
     As part of the professors and the students code-switching as a communicating 
strategy, I found that they also think about two more issues. On the one hand, 
findings illustrated that the professors and the students alternated because they 
considered the interlocutor they were interacting with. The professors and the 
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students tended to use code-switching when they recognized that interlocutors spoke 
or knew the target language and when they recognized their preferences and/or 
abilities in the target language. On the other hand, the professors and the students 
code-switched because they brought in the interaction themselves as speakers and 
the message they were transmitting in order to complete with the purpose of 
communication. Both, the professors and the students switched because of the 
interlocutor and because of themselves as speakers.  
     Liebscher and Dailey-O’Cain (2005) investigated two functions of code-switching: 
participant-related, which is the alternation based on the hearer and discourse-
related, which is the alternation done because of what the speaker is communicating 
and also because of himself as a speaker. Liebscher and Dailey-O’Cain (2005) found 
that students and teachers fall into participant-related and discourse-related code-
switching.     
     The fact that the students and the professor code-switched in the classroom, as 
illustrated in my findings section, showed that the classroom is a bilingual setting 
where professors and students can integrate their knowledge in both languages. It 
also showed that the students and the professors code-switched in order to complete 
several functions or to fulfill different purposes, not only because of lack of language. 
Zentella (cited by Liebscher and Dailey-O’Cain, 2005) contents that the alternation of 
languages is a frequent action bilinguals perform. Zentella (ibid, 2005) also argues 
that ‘what monolinguals accomplish by repeating louder and/or slower or with a 
change of wording, bilinguals can accomplish by switching languages’ (p. 237). This 
argument supports the fact that when professors and students code-switched, they 
did it because they detected a function to accomplish.      
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10. Instructional and research implications 
 
     Code-switching is a strategy teachers and students avoid using because of the 
necessity of being exposed to the target language since, as we are not in a second 
language context, the classroom becomes in the only scenario to practice, to be 
exposed to input, and to produce output. However, students and teachers can not 
ignore the first language as it is identity, culture, and previous knowledge one has and 
it helps in the acquisition of new concepts and/or language. 
 
     Thus, code-switching must be seen or must be used as to help in the learning of a 
foreign language. However, when teachers and students code-switch they must be 
aware that that code-switching should have a purpose such as reiterate a message, 
emphasize a point, etc. not just translate or turn to use the first language.  
 
     Therefore, if teachers and students code-switch it would be of great importance 
that they know how they can do it and for what purposes they can accurately 
alternate languages. That is, it is essential that teachers and students know the types 
and the functions of code-switching for using it successfully. 
 
     As illustrated with my research findings, teachers and students use code-switching 
as a communicative strategy. This means, that teachers and students code-switch in 
order to accomplish with specific communicative events, leading the discussion to 
conceive code-switching as a strategy with which bilinguals are in advantage, not as 
an indicator of lack of language. Nonetheless, there are cases in which code-
switching is used, mostly by students, because of not possessing the necessary 
language to communicate in the target language.    
   
     Further research should be done on how code-switching is used in content-based 
classes as the role of the language in this kind of instruction differs from the role of 
the language in the language-based instruction. Furthermore, special effort must be 
done on investigating code-switching in university contexts as here students are 
learning the language to teach it through language-based or content-based classes.  
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     In addition, further investigation should be done on how teachers assess concepts 
and content in content-based classes because, as previously stated, the aim of 
content-based instruction is to develop and to teach/learn about a subject matter and 
as secondary aim, to teach/learn or to practice the language. Determining if code-
switching is used in assessing students understanding of the concepts in a subject 
matter, is an issue of immense importance to be carried out in future research.        
 
      Finally, another issue to address in future researches is that of determining when 
exactly code-switching stops occurring because of lack language; that is, in what 
stage of language proficiency code-switching is used consciously and with purposes 
that are in favor of communicating successfully in the two languages a speaker 
knows.              
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11. Conclusions 
 
     The compilation of five types and ten function of code-switching were done from 
the available literature. The types were: intersentential, intrasentential, and borrowing. 
The functions were: participant-related, discourse-related, reiterative, message 
qualification, equivalence, floor-holding, inclusive code-switching, emphasis, 
parenthesis, and untranslatability. The professors used all the types of code-switching 
but students only used intersentential and borrowing. Also, the professors used all the 
functions of code-switching but students only used participant-related, discourse-
related, inclusive code-switching, and untranslatability. 
 
     Nonetheless, the fact that the professors and the students alternate languages 
and that they do it in certain ways and with different purposes, means that they use 
code-switching because they conceive the classroom as a bilingual space and 
because they can not resist using their first language as it is culture and identity.    
         
     As stated above, the professors and the students do code-switch. However, that 
alternation must evolve from denouncing students’ not stable proficiency in the two 
languages (the first and the target), to be regarded as a tool bilinguals can use 
because of different reasons and because of different purposes. It was used by the 
professors and the students with specific purposes, also as a communicative strategy 
when they recognize the interlocutor and themselves as speakers. However, one can 
not deny that students use code-switching because of lack of language when they do 
not posses the words, expressions, grammatical structures, etc. or when they forget 
words or expressions.  
 
      Regarding the professors’ and the students’ perspectives towards code-switching, 
it was illustrated that they are reluctant to code-switch. The professors assume this 
perspective since they are aware of students’ necessity to be exposed to the target 
language as much as possible for a successful learning process. Students are also 
reluctant since they are conscious of the need they have to be exposed to the 
language and to learn it in order to be able to teach it. Both, the professor and the 
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students, are aiming to teach and to reach a high level of language proficiency. 
According to Bloomfield (cited by de Mejia, 2009) the professors and the students are 
assuming the maximal definition of bilingualism in which they should have native-like 
control of the languages (the first and the target).       
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